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Participants will:

e |dentify selected indicators in the Key Area of
Behauvior.

e Locate resources for Evidence Based Practices in
the Key Area of Behavior.

e Locate and utilize preference assessment resources.
e Determine effective behavior goals and objectives.
e Graph data by using progress monitoring resources.
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I51. School wide systems utilizing positive behavior supports are
Implemented with all students.

152. Class wide student-specific behavior management systems target
positive consequences rather than punitive measures.

152a. Individualized behavior management systems target positive
consequences rather than punitive measures.

153. FBAs are conducted to asses problem behaviors.
154. BIPs are based on individualized FBA.
155. BIPs include procedures in increase replacement behavior.

I56ci Evidence of identified student preferences exists in lesson plans
and IEP.

157. The reinforcement students are working for is identified before a
student begins his/her work.

158. Evidence of the application of data analysis to modify behavioral
plans is available.
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156. Evidence of identified student preferences exists
In lesson plans and |IEP.

53. FBAs are conducted to asses problem behaviors
54. BIPs are based on individualized FBA.

55. BIPs include procedures in increase replacement
pehavior.

58. Evidence of the application of data analysis to
modify behavioral plans is available.
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e Antecedent based interventions

e Differential reinforcement

e Extinction

e Functional Behavior Assessment (FBA)

e Functional Communication Training (FCT)
e Pivotal Response Training

e Prompting

e Reinforcement

e Response interruption/redirection

e Self-management

National Professional Development Center on Autism Spectrum Disorders (2010)




Where do I find this?

http://autismpdec.fpg.unc.edu/

THE NATIONAL PROFESSIONAL DEVELOPMENT CENTER ON SEARCH G0+
AUTISM SPECTRUM DISORDERS

A multi-university center to promote the use of evidence-based practice forchildren and adolescents with autism spectrum disord ers

Home
About the Center » : : =3 ; Through 2010, twelve states have
i been selected through a
Evidence-Based . 1
Practices . competitive application process for

a two-year partnership with the

Early ldentification of :
ASD Module - MNational Professional Development

Additional Resources = Center (NPDC) on ASD.

Working With States

The Mational Professional Development Center on Autism Spectrum Disorders is a multruniversity
center to promote the use of evidence-based practice for chidren and adolescents with autism NEWS AND EVENTS
spectrum disorders. The Center operates through three sites that include the FPG Child
State Partners Login De_\relo_pment Iqstitgte at the_ Un'rvers'rty of Morth Carolina at .Chapel Hill, the M.1L.N.D. In.stitL{te at Autism Spectrum
=iale —arners Loain University of California at Davis Medical School, and the Waisman Center at the University of Disorders Learning
SRS ‘Wisconsin at Madisen. Each year, three states are selected through a competitive application process podule available
for a two-year parinership with the Professional Development Center. The Center works in

Early Identification of
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e Challenging behavior occurs when individuals
cannot adequately communicate their needs.

e The exhibited behavior becomes an effective means
of communication.

e To the individual, the challenging behavior seems
reasonable and logical.

e Behaviors are messages!

Koegel, L.K., Koegel, R.L., and Dunlap, G. (1996)

LASARD 12/2/2011




What is this
behavior trying to
say?

= | To determine the function, a
P\ quality FBA needs to be
| conducted

o For steps, see the NPDC brief
on FBA
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. FBA Example — St. Tammany Parish
lch P y
)

St. Tammany Parish Public Schools
FUNCTIONAL BEHAVIOR ASSESSMENT SUMMARY

Student: Britney Franklin Grade: 6 Date: 9.4.11
Special Education Yes: (Exceptionality: Autism)
Teacher: Judy Diamond Person completing FBA : Susan Lemonier

The purpose of a functional behavior assessment is to determine what “pav off the stul‘.:lent is getting from a
particular undesirable behavior in order to teach him / her more appropriate wavwvs to get the same benefit. A
functional behavior assessment should be conducted {after parental permission is received) when traditional
classroom management and positive behavior support strategies have not been successful in correcting a
student’s behavior.

Specific Identification of {FORMATION
B Interferlng BehaVIOI' Jr. Millie Sue Jackson for her medical concerns
which include high blopd sugar. Currently, Brnitney 1s taking the following medications: xxxxxx .1 mg at
bedtime for sleep and . 300 mg am and pm toregulate blood sugar.

DESCRIPTION OF BEHAVIOR OF CONCERN

Behaviors of Concern:

Self injury (5IB- biting hand, banging head on floor, hitting head with hand, hitting side, falling to the ground,
slamming back to the floor)

Physical Aggression-(charging, biting, scratching,_ hitting)
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Teacher Interview:

Communication
How does the student commumnicate basic feelings, strengths, | Take an adults hand and puts it on her stomach to
wants, and needs? indicate discomfort, takes adult by the hand to items she

wants, uses loud vocalizations to indicate pleasure |
displeasure and discomfort

Description of Behavior of Concern

When is the behavior of concem likelv to occur? When engaged in a preferred acuwity

How often does the behavior of concern occur? Daily

How long does the behavior of concern last Episodes of SIB- 1 to 10 minutes
Episodes of Physical Aggression occur for lessthana
minute.
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Parent Interview:

Please contact the student’s parent and use the interview questions below to gather information. Youmay rephrase
questionsif needed to gather necessarv information.

Date: 9.1.11 Interviewer Name: Susan Lemonier Parent Name: Brenda Franklin

Strengths

What does the student dowell? Brimey can get what she needs from refrigerator or
cabinets. She candosome daily skills with help from
adults.

Communication

How does the student commumicate basic feelings, strengths, | Brimev can take us bvthe hand to what she wants, and

wants, and needs? lets us know what hurts by putting our hand on the part

of her body that hurts. Brimey hits us or hits herself or
falls to the ground and bites herselfif she cannot make
us understand what she wants.

Description of Behavior af Concern

List any behaviors that vou think are problematic at Hitting, biting, scratching and charging at adults
school. and children, biting her hand, banging her head,
and falling to the floor when she does not get her
way.
Is the behavior phvsical aggression and self injurv Yes. All the behaviors seen at school are seen at
seen at home? home.
When is the behavior of concem likely to occur? When Brimey wants something she cannot have orif an

adult wants her to do something she does not want to do,
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Observation Data
Observer dates: 5-15- §-23-11

D%- Frequency of Self-Injury and Physical Aggression
500
[
400 ».
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menses started/fended * —+—3SIB - FA

Figure 1 demonstrates the frequency of Self injurv defined as any biting of hand, banging head on floor,
hitting head with hand, hitting side, falling to the ground, slamming back to the floor that is audible or leaves a
mark and Physical Aggression charging , biting, scratching, hitting) from 8.15.11-8.23.11. Therewas an escalation
of Self Injury and Physical Aggression on the day prior to Britney’s menstruation.

Target Behavior Antecedent Consequence Function
Self Injury Computer unavailable Block/Redirect Tangible denied
Self Injury Tramsition from non- Block/Redirect Escape
preferred activity,
Task demand
Physical Aggression Computer unavailable Block, Redirect, NCI Tangible denied
Physical Aggression Transition from non- Redirect Escape
preferred activity,
Task demand
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HYPOTHESIS
Eeview All Data to Generate Hvpothesis:

Britnev engages in Self Injurv in when tangible items (computer) is denied and to escape non-preferred
activities.

Britney engages in Phvsical Aggression when a tangible item {computer) is denied to escape non-preferred
activities.

REPLACEMENT BEHAVIOR/ACCEPTAELE ALTERNATIVE BEHAVIOR

Functionally Equivalent Behavior: Functional Communication Training (Picture Exchange Communication

Swvstem) to request access to the computer (ex; [ want computer.”) and to appropriatelv request and escape form
a non-preferred activitv (ex; [ need a break )
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Replacement behavior should:
o Serve the same function as challenging behavior
o Be easily taught

o Be acceptable and appropriate for the
environment and student

o Be recognizable by multiple communicative
partners

Franzone (2009)

LASARD 12/2/2011
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The focus on teaching a Replacement Behavior is to reduce the occurrence of a Target Behavior by
teaching the individual a new skills that will provide them with the same “function” of the Target
behavior: Stacy’s use of picture symbols will be honored when she wants to end an activity orleave a
setting rather than using Aggression to accomplish this.

Replacement (positive)
behaviours to increase

What I do to increase these behaviors

Picture symbols to escape
unpreferred actrrites — Break
Card; access to preferred
actrribies — cookmg and cleanmg

dishes

*Staff should provide Stacy with access to picture symbols at all tmes.

*Staff should visually prompt Stacy to tap or pick up the picture symbols to commumcate.
sStaff should offer chosces of actrvibes usme one, two or three words phrases and picture
symbol cards.

*Stacy will have access to a break card at all tmes.




Resources - Replacement Behavior
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http://www.pent.ca.gov/dsk/sece/bspmanual sec6pgl0-12.pdf

Replacement Behavior Checklist

Q#1 Q#2 Q#3 Q#4 Q#5
Will it result in Is it something | Can hafshe be Will it weork: in Is it something
TargEtf{REplacement the same that is easily taught it? the classroom? that is easily
Behavior # 1 outcome as the | done by the acknowledged?
targeted student?
behawvior?
Yes Yes Yes Yes Yes
No No No No No

http://www.projectidealonline.org/teaching-appropriate-
behavior.php
http://cecp.air.org/fba/problembehavior3/strategies3.htm



http://www.pent.ca.gov/dsk/sec6/bspmanual_sec6pg10-12.pdf
http://www.pent.ca.gov/dsk/sec6/bspmanual_sec6pg10-12.pdf
http://www.pent.ca.gov/dsk/sec6/bspmanual_sec6pg10-12.pdf
http://www.pent.ca.gov/dsk/sec6/bspmanual_sec6pg10-12.pdf
http://www.pent.ca.gov/dsk/sec6/bspmanual_sec6pg10-12.pdf
http://www.projectidealonline.org/teaching-appropriate-behavior.php
http://www.projectidealonline.org/teaching-appropriate-behavior.php
http://www.projectidealonline.org/teaching-appropriate-behavior.php
http://www.projectidealonline.org/teaching-appropriate-behavior.php
http://www.projectidealonline.org/teaching-appropriate-behavior.php
http://www.projectidealonline.org/teaching-appropriate-behavior.php
http://www.projectidealonline.org/teaching-appropriate-behavior.php
http://cecp.air.org/fba/problembehavior3/strategies3.htm
http://cecp.air.org/fba/problembehavior3/strategies3.htm
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1. TSW not run
2. TSW ask for a break
3. TSW complete all work




Wq What could be a potential
hDC replacement behavior for a student
that makes loud noises t¢ gain peer and teacher attention?

1. TSW ask for the
teacher or peer by
activating a Big Mack

2. TSW quit making
noises

3. TSW speak quietly




Competing Pathways

Competing Pathways Worksheet
Please use the current FBA to complete the competing pathwavs worksheet for each behavior of concem (e g. if
there are two behaviors of concem, then two competing pathwayvs worksheets are necessarv).

Desired Behavior

Completing
School work in all settings
Femaming in the
classroom

Desired Maintaining
Consequence

Pazzsing grades
Good academic standing

Setting Event

Tired
Fraquent Absences
Not prepared for classwork

Triggering Antecedents

Peer cooperative learmming
Sroups
Adult directions
{Profanity)

¥

Behavior of Concern

Elopement (leaving the
classroom without
permission)

Maintaining Consequence

Verbal Comrection to retum
to class

Percerved Funchon:
Escape from school work

Acceptable Alternative
Behavior
Completing group work
with selected peers
Following adult directions
with provided choices

Adapted from: O'Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton, J. S. (1997)




Competing Pathways

Setting Event
Interventions
(How will you neutralize
the setting event — ex.
provide time to review
matenal prior to quizzes)

Antecedent Imterventions

{How will vou change the
antecedents so that they are
no longer effective — ex.
signal coming transitions)

Behavior Teaching
Interventions
(How will you teach and
reinforce the altemative behavior
— direct mstruction with role
play daily for one week and
praise perfonmance)

Consequence Interventions
(How will vou minirmize
reinforcement for the problem
behavior and maximize
reinforcement for the
altemative behavior— ex. daily
school-home note)

Parent will monitorsleep
hahbits.

Parent will insure that
ztudent attends school
daily unless sick.

Parent will check FHS on
STI for schedules and

assigirments for classes.

The teachers and Eodney wall
create 3 Behavior Contract
with the following
agreerments:

Fodney will be offereda
choice to complete work
alone or with selected peers.

The teacherswill provide
mdividual tutoring on
predetermined aftemoons
after school so he can
complete rmissed assignments

Teacherswill provide frequent
praise for completing
assignments and remaining in
the classroom

Fodney can eam opportunities to
play the acoustic guitar durnng
cooperative leaming groups.
(“guitar tirme™)

1. Rodneywill eam “guitar
time” minutes for completing
assignments and homeworl.

Teacherswill offer praise

extra help dunng class when
Bodney asks for help.

Teacherswill offer Fodneyal
minutes break and praize him
if he azks approprately (“May
T have abreak, pleaze.™)

Adapted from: O'Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton, J. S. (1997)

Fodney canhave the band
practice athiz mother’s house
3 times/week for anhour
when there is evidence of
passing grades

2. Fodney eams “guitar time”
for remaining in the classroom.

Teacherswill prompt Fodneyto
ask for help or a break when
they notice it is needed.
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IPhone/iPad app Intervention Central

Jackpot! Reinforcer Survey
Generator

Identifying Potential Reinforcers

o

J | ' Create Classroom-Friendly |
=) ac Po 0 Reinforcer Surveys On-Line Bl

http://itunes.apple.com/us/app/preference- ‘ ‘ ‘
reinforcer-assessment/id436692530?mi=8 http://www.interventioncentral.org/tools/jac
kpot reinforcer survey generator



http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
http://www.interventioncentral.org/tools/jackpot_reinforcer_survey_generator
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e Goal: One calendar year.
e Objectives: Short term leading to goal.

e Both should be:

o Individualized and specific
o Observable and measurable
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e Can you count the number of times the behavior
occurs? That is, can you tell someone the behavior
occurs X number of times or X number of minutes

today? VYES!

e WIll a stranger know exactly what to look for when
you tell him/her the target behavior you are planning
to modify? That is, can you actually see the child
performing the behavior when it occurs? YES!

e Can you break down the target behavior into smaller
components, each of which is more specific and
observable than the original target behavior?

NQQ Morris (1976) in Alberto and

Troutman




o8

e TSW follow clas
trals.

e TSW will listen
attitude with 8

e The student will
class.

R0% accuracy on 4/5
ons with a positive

i not yell out during




o8

QFrom a baseline of - “the student” will....

A perform a specific skill

A a specified number of times

A under specified conditions (including EBPS)
A at a specified level of achievement

Q for a specific length of time.
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e PLOP: George's teachers report he makes loud
noises which disrupt the class. Based on the results
of the FBA, George makes loud noises in class in
order to gain teacher attention.

e GOAL: Using Functional Communication Training
procedures, George will gain teacher attention by
using socially valid communication methods with
90% accuracy over 10 consecutive trials by May
2012.

Identify the components we’ve discussed in

] this example. O
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e Objectives:

o After initial FCT, George will hold up a communication card
when he wants teacher attention, on 9/10 trials weekly by
November 2011.

o After mastering holding up the card, George will increase the
time between showing the card and gaining teacher attention
by 10 sec increments to 2 min on 9/10 trials weekly by
February 2012.

o George will hold up the card to gain teacher attention with
various teachers across the school day on 9/10 trials weekly
by April 2012.

Identify the components we’ve discussed in

] this example. O
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e Important to determine if the plan working

e Determine the type of data you will collect —
frequency, duration, interval

e How will you graph the data?

Daily Behavier Repen Caed [ _
Behawnor

i,
i
é -
Ll
=
i S N NP NI, P R . N} A R e ) x?*.;}-b A Ao B
" #-"%?‘?_@"& ,:"'3‘.1{41 - ﬂ;‘i;{ :4" wg@q:t;_ée__ﬁf;‘{g:ﬂ:\&_b“ ";#“..-,{"‘ -#-\o?f;}d;;"-% & -!4‘._;5}?9%,9‘? f‘?‘ o

- McDougal, Clark, & Wilson (n.d.
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e Direct Assessment Tracking Application (D.A.T.A.)
o http://itunes.apple.com/us/app/d.a.t.a/id448028783?mt=8

D.A.T.A By Behavior Science.org, LLC

Description

| ' D.A.T_A Support?

iPhone Screenshots



http://itunes.apple.com/us/app/d.a.t.a/id448028783?mt=8
http://itunes.apple.com/us/app/d.a.t.a/id448028783?mt=8

y .
A roTe Progress Monitoring Resources

e Microsoft Excel

e hitp://www.oswego.edu/~mcdougal/web_site 4 11
2005/index.html

o Data collection and graphing resources

e hitp://www.compassautism.com/products/
o iPad app — Catalyst — pricey (site license - $179/mo)

e http://rtitools.com/Progress _Monitoring/Tools/

o Links to different sites



http://www.oswego.edu/~mcdougal/web_site_4_11_2005/index.html
http://www.oswego.edu/~mcdougal/web_site_4_11_2005/index.html
http://www.oswego.edu/~mcdougal/web_site_4_11_2005/index.html
http://www.compassautism.com/products/
http://www.compassautism.com/products/
http://rtitools.com/Progress_Monitoring/Tools/
http://rtitools.com/Progress_Monitoring/Tools/

- Chart
i BIP data

baseline behavior plan|in place behavior plan revised

Humber per day

w £ et i
Hide Goals .IHide Aims % Hide Trends <% Chart Options

ttp://www.interventioncentral.org/tools/chart_dog_graph_maker




'H‘ Demo of Chart Dog
hoc www.interventioncentral.org

O

http://www.interventioncentral.orq/tools/chart dog graph makgr

U\
Set up an lCDr?Eii:tE account
account to
save your /
data. °‘ INTERVENTION CENTRAL Your source for RTI resources /

Home  Academic Interventions Behavior Interventions Products Workshops CBM  Downloads RTIHelp Contact

3 Tweet = Print =4 Email

ChartDog Graphmaker
If you have any suggestions or comments about this tool, please mail me.

CHARTDOG GRAPHMAKER

& My Chart
ﬂ Instructions
- Chart

My Fhaze

My Chart I



http://www.interventioncentral.org/tools/chart_dog_graph_maker
http://www.interventioncentral.org/tools/chart_dog_graph_maker

hoc

ChartDog Graphmaker $Twest| |G Pt =3 Enad

If you have any suggestions or comments about this tool, please mail me.
CHARTDOG GRAPHMAKER
& My Chart SAVE DOCUMENT

Instructions

B

My Chart

My Fhase

Go to Chart
Options to name
the chart, the X
axis, and the Y
axis.

m

My Y Axis

w z ) )
[Hide Goals -(Hide Aims “%Hide Trends ¥ 'Chart Options




phases

BIP data

baszeline behavior plan|in place behavior plan revised

series

Humber per day

] £ wald i
[Hide Goals . THide Aims ¥ Hide Trends =% Chart Options




TO Create 2 create New Phase Series 1 & | | Series 2 &
new phase FBiackoute Weoals fAime e e

My Phase Create New Entry & | | Create New Entry ]

2011-08-06 through 2011-10-06 o x |

To delete phase =

To edit phase

Name ‘baseline

Start Date = ‘

End Date = ‘

Comments

Keep Comments Private?

| CREATE NEW PHASE )3
hide hide
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Demo of Chart Dog

Entering data into series
M

behavior plan in place

2011-08-13 through 2011-09-20

e

Create Mew Entry

behavior plan revised e

2011-08-21 through 2011-10-11

D

Create New Entry

Enter new
data

& || 20110912 18 @9&

S @ iz 5 F Edit data
F | 20 2 SO

B e 2 SO

S| ot FQD

B sz v SO

F@| e v SO

& Q|| 21108

Delete data

PHASE behavior plan revised
SERIES Handraising

.@ Create N

Value |5

(,,) 0 Create N

Date ‘__,] |

©

Comments
1 Keep Comments Private?

CREATE NEW ENTRY

Lata Analysis




Demo of Chart Dog
Analyzing data

" THide Goals :'?Hlde Aims “*Hide Trends ¥ Chart Options
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e Choose one of the resources covered today that you
can take back to your team to utilize this quarter.
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