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Objectives for this LAB 

Participants will: 

 Identify selected indicators in the Key Area of 

Behavior. 

 Locate resources for Evidence Based Practices in 

the Key Area of Behavior. 

 Locate and utilize preference assessment resources. 

 Determine effective behavior goals and objectives. 

 Graph data by using progress monitoring resources. 

 



Louisiana Autism Quality Indicators 
in Key Area of Behavior 

I51. School wide systems utilizing positive behavior supports are 
implemented with all students. 

I52. Class wide student-specific behavior management systems target 
positive consequences rather than punitive measures. 

I52a. Individualized behavior management systems target positive 
consequences rather than punitive measures. 

I53. FBAs are conducted to asses problem behaviors. 

I54. BIPs are based on individualized FBA. 

I55. BIPs include procedures in increase replacement behavior.   

I56. Evidence of identified student preferences exists in lesson plans 
and IEP. 

I57. The reinforcement students are working for is identified before a 
student begins his/her work. 

I58. Evidence of the application of data analysis to modify behavioral 
plans is available. 

 



Highlighted Indicators 

I56. Evidence of identified student preferences exists 

in lesson plans and IEP. 

I53. FBAs are conducted to asses problem behaviors 

I54. BIPs are based on individualized FBA. 

I55. BIPs include procedures in increase replacement 

behavior.  

I58. Evidence of the application of data analysis to 

modify behavioral plans is available. 

 

 

 

 



EBP Practices 

 

 Antecedent based interventions 

 Differential reinforcement 

 Extinction 

 Functional Behavior Assessment (FBA) 

 Functional Communication Training (FCT) 

 Pivotal Response Training 

 Prompting 

 Reinforcement 

 Response interruption/redirection 

 Self-management 

National Professional Development Center on Autism Spectrum Disorders (2010) 



Where do I find this? 

http://autismpdc.fpg.unc.edu/ 



Communicative Function of Behavior 

 Challenging behavior occurs when individuals 

cannot adequately communicate their needs. 

 The exhibited behavior becomes an effective means 

of communication. 

 To the individual, the challenging behavior seems 

reasonable and logical. 

 Behaviors are messages! 

 

 

LASARD 12/2/2011 

Koegel, L.K., Koegel, R.L., and Dunlap, G. (1996)  



To determine the function, a 
quality FBA needs to be 
conducted  
 For steps, see the NPDC brief 

on FBA 

 

What is this 
behavior trying to 

say? 

That is the 
FUNCTION of 
the behavior! 



FBA Example – St. Tammany Parish 

Specific Identification of  
Interfering Behavior 



FBA Example – Data collection 
Teacher interview 



FBA Example – Data collection 
Parent interview 

 



FBA Example – Data collection 
Direct Observation – Frequency and ABC 

 



FBA Example – Hypothesis Development and 
Replacement Behavior 



Identify a replacement behavior 

Replacement behavior should: 

Serve the same function as challenging behavior 

Be easily taught 

Be acceptable and appropriate for the 

environment and student 

Be recognizable by multiple communicative 

partners 

Franzone (2009) 

12/2/2011 LASARD 



Example of replacement behavior on BIP 



Resources - Replacement Behavior 

http://www.pent.ca.gov/dsk/sec6/bspmanual_sec6pg10-12.pdf 

 

 

 

 

 

 

 

http://www.projectidealonline.org/teaching-appropriate-
behavior.php 

http://cecp.air.org/fba/problembehavior3/strategies3.htm 
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What could be a potential  
replacement behavior for a student that runs out of the 

classroom to escape classwork? 

1. TSW not run 

2. TSW ask for a break 

3. TSW complete all work 



What could be a potential  
replacement behavior for a student  

that makes loud noises to gain peer and teacher attention? 

1. TSW ask for the 

teacher or peer by 

activating a Big Mack 

2. TSW quit making 

noises 

3. TSW speak quietly 



Competing Pathways 

Adapted from: O'Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton, J. S. (1997)  



Competing Pathways 

Adapted from: O'Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & Newton, J. S. (1997)  



How do you increase the 
replacement behavior? 

How do you know what is 
reinforcing? 

Checkpoint 



Identifying Potential Reinforcers 

iPhone/iPad app 

 

 

 

 

 

 
 

 

http://itunes.apple.com/us/app/preference-

reinforcer-assessment/id436692530?mt=8 

Intervention Central 

Jackpot! Reinforcer Survey 

Generator 
 

 

 

 

 

 

 

 

 

http://www.interventioncentral.org/tools/jac

kpot_reinforcer_survey_generator 
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IEP Goals and Objectives 

 Goal: One calendar year. 

 Objectives: Short term leading to goal. 

 Both should be: 

 Individualized and specific 

Observable and measurable 

 

 



IBSO  
(Is the Behavior Specific and Objective?) 

 Can you count the number of times the behavior 
occurs? That is, can you tell someone the behavior 
occurs X number of times or X number of minutes 
today? 

 Will a stranger know exactly what to look for when 
you tell him/her the target behavior you are planning 
to modify?  That is, can you actually see the child 
performing the behavior when it occurs? 

 Can you break down the target behavior into smaller 
components, each of which is more specific and 
observable than the original target behavior? 

 Morris (1976) in Alberto and 
Troutman 



Are these individualized and specific? 
Observable and measurable? 

 TSW follow class rules with 80% accuracy on 4/5 

trials. 

 TSW will listen to teacher directions with a positive 

attitude with 85% accuracy on 4/5 trials. 

 The student will sit quietly and not yell out during 

class. 



Do your IEP goals contain the  
following components: 

From a baseline of  ___, “the student” will.... 

 perform a specific skill 

 a specified number of times 

 under specified conditions (including EBPs) 

 at a specified level of achievement 

 for a specific length of time. 



Review 

 PLOP: George’s teachers report he makes loud 

noises which disrupt the class. Based on the results 

of the FBA, George makes loud noises in class in 

order to gain teacher attention. 

 GOAL: Using Functional Communication Training 

procedures, George will gain teacher attention by 

using socially valid communication methods with 

90% accuracy over 10 consecutive trials by May 

2012.  

 

Identify the components we’ve discussed in  
this example. 



Review  

 Objectives:  

 After initial FCT, George will hold up a communication card  

when he wants teacher attention, on 9/10 trials weekly by 

November 2011.   

 After mastering holding up the card, George will increase the 

time between showing the card and gaining teacher attention 

by 10 sec increments to 2 min on 9/10 trials weekly by 

February 2012. 

 George will hold up the card to gain teacher attention with 

various teachers across the school day on 9/10 trials weekly 

by April 2012. 

 
Identify the components we’ve discussed in  

this example. 



Progress monitoring 

 Important to determine if the plan working 

 Determine the type of data you will collect – 

frequency, duration, interval 

 How will you graph the data? 

 How often will you revisit the data as a team? 

McDougal, Clark, & Wilson (n.d.) 



Data Collection Apps for iPhone/iPad 

 Direct Assessment Tracking Application (D.A.T.A.) 

 http://itunes.apple.com/us/app/d.a.t.a/id448028783?mt=8 
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Progress Monitoring Resources  

 Microsoft Excel 

 http://www.oswego.edu/~mcdougal/web_site_4_11_

2005/index.html 

 Data collection and graphing resources 

 http://www.compassautism.com/products/ 

 iPad app – Catalyst – pricey (site license - $179/mo) 

 http://rtitools.com/Progress_Monitoring/Tools/ 

 Links to different sites 
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Progress Monitoring Resource  
ChartDog Graphmaker 

http://www.interventioncentral.org/tools/chart_dog_graph_maker 



Demo of Chart Dog 
www.interventioncentral.org 

http://www.interventioncentral.org/tools/chart_dog_graph_maker 

 

 

 

 

 

 

 

 

 

 

 

Set up an 
account to 
save your 
data. 

http://www.interventioncentral.org/tools/chart_dog_graph_maker
http://www.interventioncentral.org/tools/chart_dog_graph_maker


Demo of Chart Dog 
www.interventioncentral.org 

Go to Chart 
Options to name 
the chart, the X 
axis, and the Y 
axis. 



Demo of Chart Dog 
www.interventioncentral.org 

series 

phases 



Demo of Chart Dog 
Create New Phases 

To create  
new phase  

To edit phase 

To delete phase 



Demo of Chart Dog 
Entering data into series 

Enter new 
data 

Edit data 

Delete data 



Demo of Chart Dog 
Analyzing data 

To create trend lines 



 Integrating Innovative Practices    

 Choose one of the resources covered today that you 

can take back to your team to utilize this quarter. 
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Other references and resources listed on For more information handout. 


